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SUMMARY

Manual and guidance to assess the quality of 
Teacher’s Guides in primary grades 1-4
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OVERVIEW

The Teacher’s Guide Diagnostic Tool is an instrument to assess the quality of

teacher’s guides1 in any subject in primary grades 1-4.

The Tool assesses teacher’s guides based on two sets of criteria: Guide Criteria which 

looksat overall organization, structure, and level of scripting of the entire teacher’s guide;

and Lesson Criteria which looks at composition of the individual lessons themselves in 

terms oflayout, structure, and general pedagogical practices.

The Tool assigns a numerical score for the evaluated teacher’s guide and will produce a set 

of recommendations that suggest specific and prioritized components for inclusion into 

future teacher’s guide revisions.

Note:

1. A teacher’s guide refers to a set of lesson plans for teachers. They can range from full-scripted (i.e., the teacher 

is meant to read directly from the guide to students) to highly-structured (i.e., the guide includes general guidance

of activities within a lesson but does not script out instruction word-for-word).

COACH
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Teacher’s guides that have tightly structured and effective pedagogy greatly help children learn

(World Bank 2019). Studies have shown that the use of scripted and highly-structured lessons can:

• Increase student time on task (Rieth and Evertson 1988);

• Increases the rate of correct student responses within class time (Gunter, Venn, and Hummel 2004); and

• Improve student learning outcomes (Brunette and others 2017; Gove, Pool, and Piper 2017; Piper and others 2018).

In some cases, teacher’s guides take the form of a literal script, while in others, the guide

outlines a narrowly prescribed path for instruction, but does not fully script actions. Research

has found that structured teachers’ guides improve learning outcomes, but that overly-scripted guides

are somewhat less effective than structured guides that give specific and descriptive guidance but are

not written word for word for each lesson in the guide.

Teacher’s Guides are not a permanent solution. They should be used only to provide additional 

supportto teachers in contexts in which pre- and in-service teacher training does not yet provide

teachers with sufficient expertise to implement high-quality instruction. The long-term ambition of

education systemsshould be gradually to reduce the use of Teachers’ Guides as teachers’ expertise

grows.

WHY USE A TEACHER’S GUIDE?

TEACHER’S GUIDE DIAGNOSTIC TOOL MANUAL
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The Teacher’s Guide Diagnostic Tool can be used to guide revisions in a pre-existing set of 

teacher’s guides or to accompany the development of a new set of guides.

The Tool has been designed for use by technical as well as non-technical users. Potential users

can include Ministries of Education, technical firms supporting implementation efforts in a particular 

country publishers, NGOs, and international organizations, among others.

WHAT CAN THIS TOOL 

HELP INFORM?

Teacher’s Guide Diagnostic Tool can be used 

to provide a framework and guiding principles 

for consideration as TG’s are developed.

The Tool provides a purposefully evaluative

set of criteria that assesses the quality of

a teacher’s guide and provides strategic 

recommendations on how it can be improved.

In systems where no

Teacher’s Guides exist:

In systems where Teacher’s Guides 

have already been developed:
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The Diagnostic Tool measures ease of use (i.e., how the guide supports teachers to deliver content) and 

quality of the pedagogical practices prescribed within each lesson. To do so, the Diagnostic Tool evaluates 

the overall teacher’s guide and looks at specific, individual lesson plans.

• Guide Criteria looks at overall organization and structure of the entire teacher’s guide.

• Lesson Criteria looks at composition of the individual lessons themselves. Lesson Criteria are comprised 

of three components;

1. Layout (e.g., does the teacher’s guide have a picture of the corresponding page in the student textbook);

2. Structure (e.g., is there an appropriate number of distinct activities in a lesson); and

3. General pedagogical practices (e.g., do all lessons start with a clear objective).

The Diagnostic Tool also divides criteria into Essential and Bonus.

• Essential Criteria are those that are required for a minimally effective teacher’s guide.

• Bonus Criteria refer to the additional criteria that make a quality teacher’s guide.

WHAT DOES THE TEACHER’S GUIDE 

DIAGNOSTIC TOOL MEASURE?
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Required materials

The required materials necessary to successfully score a set of teacher’s guides are:

MATERIALS
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HOW DO YOU SCORE 

USING THE TOOL?

Click here to access the Teacher’s Guide Diagnostic Tool

Scoresheet.

contd. on  
next slide

Ex. Overall Guide Criteria Checklist

Each set of criteria has a checklist for 
scoring. The various criteria checklists 
make up the Tool. There are a total of 
3 checklists:

1. Overall Guide Criteria
2. Essential Lesson Criteria
3. Bonus Lesson Criteria

https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/870691616097552550/scoresheet
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A full set of scores includes one completed Overall Guide Criteria Checklist, six completed

Essential Lesson Criteria Checklists, and six completed Bonus Lesson Criteria Checklists

(one for each individual lesson sampled).

All scores must be inputted into the Scoresheet. The Scoresheet is programmed to apply

weights to the checklist results (your raw score) and will convert these into a standard score.

HOW DO YOU SCORE 

USING THE TOOL? 
(contd.)
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In addition, the Scoresheet has

been programmed to generate a

standard score as well as a

color indicator (Red, Yellow,

Green). This score and color

indicator is purposefully evaluative 

and draws from implementation

and research evidence to​ make

recommendations for improvement.​

Designed in a checklist form, the Diagnostic Tool aims to make it easy to identify the presence or 

absence of essential and good-to-have components within teacher’s guides. In making revisions, it 

is recommended to prioritize essential components over good-to-have components.

HOW SHOULD THE SCORES BE INTERPRETED?
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ADDITIONAL EXAMPLES

AND SUPPORTING LITERATURE

This Tool has three annexes:

ANNEX 1 ANNEX 2 ANNEX 3

CRITERIA EXAMPLES SCORING EXAMPLES SUPPORTING LITERATURE

Provides examples taken 

from existing public-domain 

teacher’s guides that 

demonstrate how criteria 

under the Tool can be 

satisfied

Provides an example 

Tool and Screenshot that 

has been filled out for a

lesson

Provides the 

supporting literature 

and research 

evidence on the 

effectiveness of each 

criterion within the 

Diagnostic Tool
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ANNEX 1:
CRITERIA EXAMPLES

Annex 1 of the Tool provides examples taken from existing teacher’s guides that exemplify presence each

criterion in the Diagnostic Tool. In addition, it includes frequently seen practices that do not satisfy criteria within

the Tool.



11COACH

ANNEX 2:
SCORESHEET EXAMPLE

Annex 2 of the Tool provides an example of how an individual lesson should be scored. It includes the 

lesson, a completed checklist, and a filled Scoresheet.
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ANNEX 3:
SUPPORTING LITERATURE

Annex 3 of the Tool provides the research and references to support each of the evaluative criteria set forth in

the Tool.
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Additional Reading
This summary is based on the accompanying Teacher’s Guide Diagnostic Tool Manual. The manual  

contains the Diagnostic Tool to assess the quality of teacher’s guides for primary grades 1-4, 

drawing on implementation experience and a literature review.

Citation: Ding, Elaine. 2021. "Teacher’s Guide Diagnostic Tool Manual." Coach Series, 

World Bank, Washington, DC. License: Creative Commons Attribution CC BY 4.0 IGO. 

https://documents1.worldbank.org/curated/en/676201616097288750/pdf/Teachers-Guide-Diagnostic-Tool-Manual.pdf
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