
World Bank Teacher Professional Development Repository 

Overview

What projects are included in this repository? 
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• Project ID (Project ID)

• Name of Project (Project Name)

• Implementation Country (Country)

• World Bank Region (Region)

• Implementation Sector (Sector)

• Scale of the Project (Scale)

• Approval Year of the Project (Approval Year)

• Implementation Status of the Project (Status)

• Grade Level/Industry Level Targeted by the Project (Grade Levels Targeted)

• Team Leads of the Project (Team Leads)

• Whether the TPD is Only for Teachers (TPD for Teachers Only)

• Type of TPD Intervention (Type of TPD Intervention)

• Brief Description of the TPD Program (TPD Program Description)

• Brief Description of the Country Context and Challenges (Country Context and Challenges)

• Project Development Objective (PDO)

• Components of the Project (Project Components)

• TPD-Related Results Framework i.e. PDO/Intermediate Indicators and Disbursement-Linked Indicators/DLIs (TPD Related Indicators/DLIs)

• Whether the program used ICT for Project Implementation (Use of ICT)

• Whether the Project Embedded an Impact Evaluation (Impact Evaluation Embedded)

• Whether the Project has a Response to COVID-19 (COVID-19 Response)

• Net Commitment of the Entire Project (Net Project Commitment $M)

• Lending Instrument of the Project (LenIst Type)

• Whether Projects with PforR Lending Instruments also have an IPF Component (PforRwithIPF Component) 



World Bank Teacher Professional Development Repository 

Overview

The World Bank Teacher Professional Development Repository 

provides WB Task Team Leaders (TTLs) with access to a detailed 

database of education projects or projects with education 

components. These projects focus primarily on in-service teacher 

professional development (TPD) interventions for all levels of 

education. The repository also includes TPD projects that target pre-

service, technical and vocational education and training (TVET), and 
What is the World Bank Teacher Professional Development 

Repository?The repository contains a set of 62 WB-financed education projects or projects 

with education components implemented in 21 client countries (i.e., Bangladesh, 

Brazil, Cameroon, Democratic Republic of Congo, Ecuador, Egypt, Ethiopia, El-

Salvador, Honduras, India, Indonesia, Kenya, Lebanese Republic, Liberia, Nicaragua, 

Nigeria, Pakistan, Philippines, Turkey, Uruguay & Vietnam). For each project, the 

database lists key information about the project's project development objectives 

(PDO), components and results framework related to TPD, in addition to a link to the 

Project Appraisal Document (PAD). The approval years of the project range from 2008-

2021, with a mix of both active and completed projects. 

The repository’s purpose is to serve as a collection of TPD projects that can be 

consulted by TTLs who are seeking to include TPD in their project design. By providing 

a collection of WB-financed TPD projects that have already been implemented in client 

countries and listing pertinent information regarding each project’s PDO, components, 

and TPD-related results framework, the repository will be a valuable resource for TTLs 

seeking to learn from other experiences, compare and contrast projects, and draw 

inspiration from the unique design and implementation characteristics of each project. 
What projects are included in this repository? 

The repository includes both active WB-financed TPD projects and those that have 

been closed. The projects in the repository vary in modality of TPD (in-person vs. 

online), focus of training (e.g., COVID-focus, literacy, etc.), duration of training (one-time 

vs. recurring mentoring/coaching), and level of education targeted. Projects also vary in 

supplementary interventions such as whether detailed teacher guides/scripted lesson 

plans are distributed or whether classroom observation is conducted after training to 

assess the results (or before training to feed into the development of TPD plans). 

Additionally, some projects target in-service training for teachers (highlighted as "Y" in 

column K), whereas some projects have a training component targeted towards other 

stakeholders such as government staff and research institutions as well (highlighted as 



What information is collected about each of the WB-financed 

TPD project included in the repository? 

For each WB-financed TPD project, the repository lists the following 

information (column names in parantheses): 

• Project ID (Project ID)

• Name of Project (Project Name)

• Implementation Country (Country)

• World Bank Region (Region)

• Implementation Sector (Sector)

• Scale of the Project (Scale)

• Approval Year of the Project (Approval Year)

• Implementation Status of the Project (Status)

• Grade Level/Industry Level Targeted by the Project (Grade Levels Targeted)

• Team Leads of the Project (Team Leads)

• Whether the TPD is Only for Teachers (TPD for Teachers Only)

• Type of TPD Intervention (Type of TPD Intervention)

• Brief Description of the TPD Program (TPD Program Description)

• Brief Description of the Country Context and Challenges (Country Context and Challenges)

• Project Development Objective (PDO)

• Components of the Project (Project Components)

• TPD-Related Results Framework i.e. PDO/Intermediate Indicators and Disbursement-Linked Indicators/DLIs (TPD Related Indicators/DLIs)

• Whether the program used ICT for Project Implementation (Use of ICT)

• Whether the Project Embedded an Impact Evaluation (Impact Evaluation Embedded)

• Whether the Project has a Response to COVID-19 (COVID-19 Response)

• Net Commitment of the Entire Project (Net Project Commitment $M)

• Lending Instrument of the Project (LenIst Type)

• Whether Projects with PforR Lending Instruments also have an IPF Component (PforRwithIPF Component) 

The repository is provided in Excel format so that users can sort by the categories listed 

above.

For more information, please email coach@worldbank.org



Repository can be sorted or searched using column dropdown 
menus.

http://www.worldbank.org/


• Brief Description of the Country Context and Challenges (Country Context and Challenges)

• TPD-Related Results Framework i.e. PDO/Intermediate Indicators and Disbursement-Linked Indicators/DLIs (TPD Related Indicators/DLIs)

• Whether Projects with PforR Lending Instruments also have an IPF Component (PforRwithIPF Component) 

Access Coach Tools and Resources +

https://pubdocs.worldbank.org/en/765021616184527994/Coach-Tools-and-Resources.pdf






Project ID Project Name Country Region Sector

P149233 
Quality and Relevance of Secondary 

and Tertiary Education

Democratic 

Republic of 

Congo

AFE Education

P157922
Education Quality Improvement 

Project (EQUIP)

Democratic 

Republic of 

Congo

AFE Education

P172341
Emergency Equity and System 

Strengthening in Education

Democratic 

Republic of 

Congo

AFE Education

P163050
General Education Quality 

Improvement Program for Equity

Ethiopia AFE Education

P174206 COVID-19 Education Response

Ethiopia AFE Education

P146797 GPE Primary Education Development

Kenya AFE Education

P168142 Primary Education Development - AF

Kenya AFE Education

P160083
Secondary Education Quality 

Improvement

Kenya AFE Education

P174059
COVID-19 Learning Continuity in Basic 

Education

Kenya AFE Education

P121455
State Employment and Expenditures 

for Results Project

Nigeria AFW Governanc

e

P157890
State Education Program Investment - 

AF

Nigeria AFW Education

P160430
Better Education Service Delivery for 

Al (BESDA)

Nigeria AFW Education

P166239

Innovation Development and 

Effectiveness in the Acquisition of 

Skills (IDEAS)

Nigeria AFW Education

Project Details

http://documents1.worldbank.org/curated/en/212661468182343615/pdf/PAD1242-PAD-P149233-IDA-R2015-0108-1-Box391422B-OUO-9.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=26394029
http://documents1.worldbank.org/curated/en/950891592618926682/pdf/Democratic-Republic-of-the-Congo-Emergency-Equity-and-System-Strengthening-in-Education-Project.pdf
http://documents1.worldbank.org/curated/en/128401513911659858/pdf/ETHIOPIA-EDUC-PAD-11302017.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=32337029
https://wbdocs.worldbank.org/wbdocs/component/drl?objectId=090224b082e9883b&Reload=1628546471205&__dmfClientId=1628546471205&__dmfTzoff=240
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=31671181
http://documents1.worldbank.org/curated/en/801651505700060126/pdf/Kenya-PAD-08282017.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=32238794
http://documents1.worldbank.org/curated/en/172601468291917036/pdf/638620PAD0P1210Official0Use0Only090.pdf
http://documents1.worldbank.org/curated/en/314751467992819902/pdf/PAD1773-PJPR-P122124-P157890-IDA-R2016-0126-1-Box396259B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/839251498183393835/pdf/BESDA-PAD-May-30-2017-06012017.pdf
http://documents1.worldbank.org/curated/en/375491582340524932/pdf/Nigeria-Innovation-Development-and-Effectiveness-in-the-Acquisition-of-Skills-IDEAS-Project.pdf


P169921
Edo Basic Education Sector and Skills 

Transformation Operation

Nigeria AFW Education

P170664
Adolescent Girls Initiative for 

Learning and Empowerment

Nigeria AFW Education

P164686 Investing in Nutrition and Early Years

Indonesia EAP Health, 

Nutrition & 

Population

P168076

Realizing Education's Promise: 

Support to Indonesia's Ministry of 

Religious Affairs for Improved Quality 

of Education

Indonesia EAP Education

P110693 New Model University

Vietnam EAP Education

P150058 Renovation of General Education

Vietnam EAP Education

P150060 Enhancing Teacher Education

Vietnam EAP Education

P156849
Support for Autonomous Higher 

Education (SAHEP)

Vietnam EAP Education

P160543
Quality Improvement of Primary 

Education for Deaf Children

Vietnam EAP Education

P173997
Safe Schooling and Distance 

Education Project

Turkey ECA Education

P107146
Acre Social and Economic Inclusion 

and Sustainable Development

Brazil LAC Agriculture

P130593
Acre Social and Economic Inclusion 

and Sustainable Development  - AF

Brazil LAC Agriculture

P126452
Rio Grande Do Norte: Regional 

Development and Governance

Brazil LAC Agriculture

P129342
BR Piaui Pillars of Growth and Social 

Inclusion

Brazil LAC Education

http://documents1.worldbank.org/curated/en/760461598666453706/pdf/Nigeria-Edo-Basic-Education-Sector-and-Skills-Transformation-Operation.pdf
http://documents1.worldbank.org/curated/en/613581596247523870/pdf/Nigeria-Adolescent-Girls-Initiative-for-Learning-and-Empowerment-Project.pdf
http://documents1.worldbank.org/curated/en/303221529811053670/pdf/180601-INEY-PAD-for-BOARD-06012018.pdf
http://documents1.worldbank.org/curated/en/253961561860072917/pdf/Indonesia-Realizing-Educations-Promise-Support-to-Indonesias-Ministry-of-Religious-Affairs-for-Improved-Quality-of-Education-Project.pdf
http://documents1.worldbank.org/curated/en/717521468338360849/pdf/545700PAD0P110101Official0Use0Only1.pdf
http://documents1.worldbank.org/curated/en/464051468188677368/pdf/PAD1081-PAD-P150058-IDA-R2015-0174-1-Box391456B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/777231467305951315/pdf/PAD1138-PAD-P150060-Box396267B-OUO-9-IDA-R2016-0162-1.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=27412481
https://wbdocs.worldbank.org/wbdocs/component/drl?objectId=090224b086fd43b5&standalone=true&Reload=1600268276494&__dmfClientId=1600268276494&respositoryId=WBDocs&__dmfTzoff=240
http://documents1.worldbank.org/curated/en/788991593396173808/pdf/Turkey-Safe-Schooling-and-Distance-Education-Project.pdf
http://documents1.worldbank.org/curated/en/871561468021550743/pdf/462170PAD0P1071E0ONLY10R20081025811.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=20207565
http://documents1.worldbank.org/curated/en/943161468223777729/pdf/PAD2390P1264520IC0disclosed06060130.pdf
http://documents1.worldbank.org/curated/en/881911467987872678/pdf/PAD459-PAD-P129342-R2015-0239-1-Box393264B-OUO-9.pdf


P162033
Salvador Social Multi-sector Service 

Delivery

Brazil LAC Social 

Protection 

& Jobs

P163868
Support to the Upper Secondary 

Reform Operation

Brazil LAC Education

P157809 Supporting Egypt Education Reform

Arab Republic 

of Egypt

MENA Education

P131394 Reaching Out of School Children II

Bangladesh SAR Education

P145749
Higher Education Quality 

Enhancement Project - AF

Bangladesh SAR Education

P154577 College Education Development

Bangladesh SAR Education

P155389
Skills and Training Enhancement 

Project - AF

Bangladesh SAR Education

P160943
Transforming Secondary Education 

for Results

Bangladesh SAR Education

P162619

Quality Learning for All Program for 

Fourth Primary Education 

Development Program (QLEAP)

Bangladesh SAR Education

P132665
Enhancing Teacher Effectiveness in 

Bihar Operation

India SAR Education

P150394
Madhya Pradesh Higher Education 

Quality Improvement

India SAR Education

P151072
National Agricultural Higher 

Education

India SAR Agriculture

P154523
Technical Education Quality 

Improvement Project III

India SAR Education

P154525 Uttarakhand Workforce Development

India SAR Education

http://documents1.worldbank.org/curated/en/117291513911652500/pdf/Brazil-Salvador-PAD-11302017.pdf
http://documents1.worldbank.org/curated/en/276091512067824977/pdf/Brazil-PAD-revised-11292017.pdf
http://documents1.worldbank.org/curated/en/346091522415590465/pdf/PAD-03272018.pdf
http://documents1.worldbank.org/curated/en/391411468014347226/pdf/722210PAD0P1310Official0Use0Only090.pdf
http://documents1.worldbank.org/curated/en/127171468003308820/pdf/796550PJPR0P14010Box379866B00OUO090.pdf
http://documents1.worldbank.org/curated/en/694991468185959713/pdf/PAD1511-PAD-P154577-IDA-R2016-0102-1-Box3948887B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/213321468188670591/pdf/PAD1491-PJPR-P090807-P155389-IDA-R2015-0264-1-Box393220B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/377151513825229495/pdf/Bangladesh-Transforming-114568-BD-PAD-11292017.pdf
http://documents1.worldbank.org/curated/en/857071529206219039/pdf/BANGLADESH-QLEAP-PAD-05252018.pdf
http://documents1.worldbank.org/curated/en/184631468000251240/pdf/92972-PAD-P132665-IDA-R2015-0096-1-Box391421B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/828721468000613060/pdf/PAD1080-PAD-P150394-IDA-R2015-0173-1-Box391456B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/700081501984847391/pdf/INDIA-PAD-07172017.pdf
http://documents1.worldbank.org/curated/en/655081467046615175/pdf/PAD1651-PADP154523-OUO-9-IDA-R2016-0149-1.pdf
http://documents1.worldbank.org/curated/en/627891529638305087/pdf/India-Uttarakhand-Workforce-PAD1572-05312018.pdf


P156363
Nai Manzil – Education and Skills 

Training for Minorities

India SAR Education

P156867

Skills Strengthening for Industrial 

Value Enhancement Operation 

(STRIVE)

India SAR Education

P158435 Skill India Mission Operation

India SAR Education

P160331
Odisha Higher Education Program for 

Excellence and Equity

India SAR Education

P166868
Strengthening Teaching-Learning and 

Results for States Operation

India SAR Education

P130193 Punjab Skills Development

Pakistan SAR Education

P170305 Balochistan Education - AF

Pakistan SAR Education

P154524 Third Punjab Education Sector 

Pakistan SAR Education

P166309
Khyber Pakhtunkhwa Human Capital 

Investment

Pakistan SAR Education

P170568

Securing Human Investments to 

Foster Transformation (SHIFT) DPC 

Series

Pakistan SAR Education

P173399

Actions to Strengthen Performance 

for Inclusive and Responsive 

Education Program

Pakistan SAR Education

P174223

COVID-19 Response, Recovery, and 

Resilience in Education Project 

(RRREP)

Pakistan SAR Education

P161029 Alliance for Education Quality Project

Republic of 

Nicaragua

LAC Education

P169161
Early Childhood Education 

Improvement Project

Republic of 

Honduras

LAC Education

http://documents1.worldbank.org/curated/en/633761468188664540/pdf/PAD1612-PAD-P156363-IDA-R2015-0261-1-Box393219B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/849071488682856000/pdf/India-Skill-Strengthening-PAD-02102017.pdf
http://documents1.worldbank.org/curated/en/979401503494345541/pdf/INDIA-SKILL-PAD-06062017.pdf
http://documents1.worldbank.org/curated/en/533631504404081297/pdf/India-Education-PAD-08142017.pdf
http://documents1.worldbank.org/curated/en/789561593309621894/pdf/India-Strengthening-Teaching-Learning-and-Results-for-States-Operation.pdf
http://documents1.worldbank.org/curated/en/634231468096559464/pdf/PAD10100PAD0ID081010P13019300OUO090.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=31255999
http://documents1.worldbank.org/curated/en/967701468198234577/pdf/PAD1641-PAD-P154524-R2016-0090-1-Box394887B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/730431593223315167/pdf/Pakistan-Khyber-Pakhtunkhwa-Human-Capital-Investment-Project.pdf
https://wbdocs.worldbank.org/wbdocs/component/drl?objectId=090224b087874f7f&standalone=true&Reload=1600202690275&__dmfClientId=1600202690275&respositoryId=WBDocs&__dmfTzoff=240
http://documents1.worldbank.org/curated/en/672211596506855853/pdf/Pakistan-Actions-to-Strengthen-Performance-for-Inclusive-and-Responsive-Education-Program-for-Results.pdf
https://hubs.worldbank.org/docs/imagebank/Pages/docProfile.aspx?nodeid=32257747
http://documents1.worldbank.org/curated/en/225281492308020968/pdf/Nicaragua-PAD-P161029-PAD2208-03272017.pdf
http://documents1.worldbank.org/curated/en/485591584928855267/pdf/Honduras-Early-Childhood-Education-Improvement-Project.pdf


P159470

Supporting to Reach all Children With 

Education (RACE 2)  Program-For-

Results

Lebanese 

Republic

MENA Education

P106443
Trust Fund to Support Philippine Basic 

Education Reforms

Philippines EAP Education

P164932
Improving Results in Secondary 

Education Project

Liberia AFW Education

P170561
Secondary Education and Skills 

Development Project

Republic of 

Cameroon

AFW Education

P152096
Supporting Education Reform in 

Targeted Circuits Project

Republic of 

Ecuador

LAC Education

P171316
El Salvador Early Childhood Care and 

Education Project

El Salvador LAC Education

P159771
Improving The Quality Of Initial And 

Primary Education In Uruguay Project

Uruguay LAC Education

http://documents1.worldbank.org/curated/en/980641475200856910/pdf/Lebaon-RACE2-PforR-Board-Package-PAD-WB-9-5-16-09072016.pdf
http://documents1.worldbank.org/curated/en/850741468295533196/pdf/NonAsciiFileName0.pdf
http://documents1.worldbank.org/curated/en/924071562378509179/pdf/Liberia-Improving-Results-in-Secondary-Education-Project.pdf
http://documents1.worldbank.org/curated/en/913591595210515945/text/Cameroon-Secondary-Education-and-Skills-Development-Project.txt
http://documents1.worldbank.org/curated/en/224431468187807478/pdf/PAD1332-PAD-P152096-R2015-0191-1-Box393212B-OUO-9.pdf
http://documents1.worldbank.org/curated/en/510561570667747596/pdf/Concept-Project-Information-Document-PID-El-Salvador-Early-Childhood-Care-and-Education-Project-P171316.pdf
http://documents1.worldbank.org/curated/pt/828891480949552502/text/Uruguay-PAD-11292016.txt


Scale Approval 

Year

Status Grade Level(s) 

Targeted

Team Lead(s)

6 Provinces; Targeted TVET 

Institutions

2015 Active Secondary, 

Tertiary, TVET

Scherezad Joya Monami Latif, 

Paul G. A. Bance, Cyrille Valence 

Ngouana Kengne

Nine of the DRC’s 26 

provinces, with the 

exception of pedagogical 

materials, which will be 

2017 Active Primary Melissa Ann Adelman

Nationwide; all primary 

students in the country

2020 Active Primary Scherezad Joya Monami Latif, 

Melissa Ann Adelman, Elena 

Georgieva Georgieva-Andonovska

Nationwide (Most 

Interventions Roleld Out 

Nationwide, others in a 

Phased Manner)

2018 Active ECE, Primary, 

Secondary, 

Public 

Administration 

Kirill Vasiliev, Girma Woldetsadik

National Level, but learning 

packets as part of the 

program will be prioritized 

for the emerging regions of 

2021 Active General 

Education

Salman Asim

Component 1 and 2: 

Nationwide       

Component 2: Pilot Schools 

2015 Active ECE Ruth Karimi Charo

National 2020 Active ECE Ruth Karimi Charo

Targeted 110 sub-counties in 

30 counties

2018 Active Secondary Huma Ali Waheed

National 2021 Active Basic 

Education

Ruth Karimi Charo

Four state governments with 

selected ministries, 

departments and agencies 

and communities in Balyesa, 

2012 Closed TVET Parminder P. S. Brar, Akinrinmola 

Oyenuga Akinyele

6 Conflict Affected States in 

North East

2016 Active Primary, 

Secondary

Irajen Appasamy

Results Area 3 is Nationwide, 

Results Area 1 and.2 Target 

17 States

2017 Active ECE, Primary, 

Secondary, 

Public 

Administration

Thanh Thi Mai, Aisha Garba 

Mohammed, Saeeda Sabah 

Rashid

Nationwide (Skills 

Development System and its 

Stakeholders)

2020 Active TVET Yevgeniya Savchenko, Olatunde 

Adetoyese Adekola

Project Details



Edo State 2021 Active Basic 

Education

Gloria Aitalohi Joseph-Raji, Aisha 

Garba Mohammed

7 States (Borno, Ekiti, 

Kaduna, Kano, Katsina, 

Kebbi, and Plateau)

2021 Active Secondary Aisha Garba Mohammed

514 Districts 2018 Active ECE Somil Nagpal, Anna Charlotte 

O'Donnell, Elvina Karjadi

Teachers, directors and 

supervisors at both public 

and private MoRA schools 

(300,000 Beneficiaries)

2019 Active Primary, 

Secondary

Noah Bunce Yarrow, Ratna 

Kesuma

Vietnam German University 

(VGU)

2010 Active Higher 

Education

Dung Kieu Vo

Nationwide 2015 Closed General 

Education

An Thi My Tran

Nationwide 2016 Active General 

Education

Dung Kieu Vo

Three universities- Vietnam 

National University of 

Agriculture (VNUA), Hanoi 

University of Science and 

2017 Active Higher 

Education

An Thi My Tran

20 provinces which is 

spatially representative of 

the three regions of 

Vietnam, North, Central and 

2019 Active Primary An Thi My Tran, Inga Afanasieva

Nationwide (Nationally 

enrolled  Kindergarten to 

Grade 12 (K‐12) student 

population.  

2020 Active Primary, 

Secondary

Joel E. Reyes, Natalija 

Gelvanovska-Garcia, Binh Thanh 

Vu

Acre State 2009 Active ECE, Primary Johannes Georges Pius Jansen, 

Luis Alfonso Alvestegui Justiniano, 

Maria de Fatima de Sousa 

AmazonasAcre State 2015 Active ECE, Primary, 

TVET

Tomas Ricardo Rosada Villamar, 

Carmen Molejon Quintana

Rio Grande Do Norte State 2013 Active Primary, 

Secondary, 

Adult 

Education

Maria de Fatima de Sousa 

Amazonas

Piaui State 2016 Active Secondary Marcelo Becerra, Daniela Pena De 

Lima



Municipality of Salvador 2018 Active ECE Pablo Ariel Acosta, Andre 

Loureiro

Nationwise (State Secretaries 

of Education to Implement 

Upper Secondary Reform)

2018 Active Secondary Marcelo Becerra, Andre Loureiro

Nationwide 2018 Active ECE Bridget Sabine Crumpton, Amira 

Mohamed Ibrahim Kazem

148 upazilas (720,000 out-of-

school children in 21,700

learning centerst)

2013 Active Primary Syed Rashed Al-Zayed

Nationwide (Higher 

Education Institutions)

2014 Active Higher 

Education

Yoko Nagashima, Mokhlesur 

Rahman

Component 1: The Whole 

College Education Sub-

Sector. Component 2: Select 

Institutions

2016 Active Higher 

Education

Shiro Nakata, Mokhlesur Rahman

Nationwide (Skills 

Development Sector 

Bangladesh)

2016 Active TVET Mokhlesur Rahman, Shinsaku 

Nomura

Nationwide 2018 Active Secondary Shwetlena Sabarwal, T. M. 

Asaduzzaman, Saurav Dev Bhatta

Nationwide 2018 Active ECE, Primary Saurav Dev Bhatta, Syed Rashed 

Al-Zayed

The State of Bihar 2015 Closed Primary Kumar Vivek, Shabnam Sinha

The State of Madhya Pradesh 2015 Active Higher 

Education

Sangeeta Goyal, Vikram Menon

75 institutions that form the 

ICAR-AU System

2018 Active Higher 

Education

Edward William Bresnyan, Md 

Mansur Ahmed

17 Participating States    

(ATUs funded under the 

project (in part through their 

affiliated colleges) and with 

2016 Active Higher 

Education

Francisco Marmolejo, Namrata 

Raman Tognatta

ITI's in Uttarakhand 2018 Active TVET Shinsaku Nomura, Namrata 

Raman Tognatta



Targeted Youth from 

Minority Communities 

2015 Active TVET Margaret M. Clarke, John D. 

Blomquist

Pan-India 2017 Active TVET Elizabeth Ninan Dulvy, Kumar 

Vivek

National and State Level 2017 Active TVET Shabnam Sinha, Adarsh Kumar, 

Karthika Radhakrishnan

Odisha State 2018 Active Higher 

Education

Kurt Larsen, Sangeeta Dey

State Level (Select States) 2020 Active Primary, 

Secondary

Shabnam Sinha, Margaret M. 

Clarke

Province of Punjab 2015 Closed TVET Shinsaku Nomura

The Province of Balochistan 2020 Active ECE, Primary Juan Baron

The Province of Punjab 2016 Active ECE, Primary Tazeen Fasih, Koen Martijn Geven

The Province of Khyber 

Pakhtunkhwa

2020 Active Primary Amer Hasan, Flora Kelmendi, 

Kanako Yamashita-Allen

National 2020 Active TVET Cristina Isabel Panasco Santos, 

Tazeen Fasih

Nationwide 2021 Active Primary, 

Secondary

Juan Baron, Manal Bakur N Quota

National 2021 Active Primary, 

Secondary

Juan Baron, Elena Maria Roseo

The proposed Project will 

directly benefit over 69,000 

individuals, including 

teachers in preschool, 

2017 Active ECE, Primary, 

Secondary

Enrique O. Alasino Massetti, Rita 

Kullberg Almeida

Approximately 178,400 

preschool students (80 

percent of the total number 

of preschool students) and 

2020 Active ECE Alonso Sánchez, Magdalena 

Bendini



Approximately 540,000 

public school students and 

staff over the life of the 

Program and an

2016 Active Primary, 

Secondary

Noah Yarrow/Peter A. Holland

Nationwide 2008 Closed Basic 

Education

Dingyong Hou

Approximately: (i) 4,800 

students in public and 

community SSSs who will 

attend the newly 

2019 Active Secondary Xiaonan Cao, Oni Lusk-Stover

300,000 students (45 

percent girls) in targeted 

general secondary schools in 

all regions and 10,000 girls 

2020 Active Secondary Yevgeniya Savchenko, Vincent 

Perrot

23 targeted circuits, 

belonging to 9 school

districts

2015 Active ECE, Primary, 

Secondary

Marcelo Becerra

Nationwide 2020 Active ECE Enrique O. Alasino Massetti, Katia 

Marina Herrera Sosa

90,000 direct beneficiaries, 

including students, teachers, 

inspectors and school 

directors

2016 Active ECE, Primary  Diego Ambasz 



TPD For 

Teachers 

Only

Type of TPD 

Intervention

TPD Program 

Description

 Country Context and Challenges  

Y In-Service Mathematics and 

Science

a) DRC  ranks 186 out of 187 on the 2014 

Human Development Index (HDI), 64% of its 

population is poor (living below the national 

poverty line) b) Firms in DRC experience skills Y In-Service Early-Childhood 

Education programs

a) The most pressing challenge facing primary 

education is persistently low learning 

achievement b) Low learning outcomes 

among students is partly due to the fact that Y In-Service i) Recruitment of Quality 

Teachers using a Merit 

Based System  ii)  

Support the In-Service 

a) COVID-19 is expected to hit DRC's economy 

by a contraction of 2.2 percent in its GDP in 

2020 b) The new administration has taken 

steps to make primary education free by  Y In-Service  In-service TPD Program 

using a School and 

Cluster-Based Model i) 

Coaching and Support by 

a) Strong economic growth over the past 

decade in Ethiopia  contributed to the 

reduction of extreme poverty b) Primary 

school enrollments quadrupled between 2000 Y In-Service Teacher Training on 

Accelerated and 

Remedial Classes to 

Mitigate COVID-19 

a) Ethiopia’s basic education system has made 

rapid progress in recent years, but challenges 

remain; a child born in Ethiopia will be 38 

percent as productive as an adult as she could Y In-Service Training on Improving 

Early Grade 

Mathematics 

Competencies 

 a) With the introduction of Free Primary 

Education (FPE) in 2003, primary education 

enrolment grew at 3.2% annually from 2009 

to 2013 b) Public sector is the pre-dominant Y In-Service Training on Improving 

Early Grade 

Mathematics 

Competencies 

a)The rapid increase in access has affected 

education quality, which is reflected by the 

low competencies in high order skills in early 

grade literacy and mathematics, and declining Y In-Service i) In-Service School 

Based TPD Program 

Focusing on Subject and 

Pedagogical Content 

a) Vision 2030 in Kenya puts human 

development at the center of its development 

strategy b) Kenya has made good progress in 

primary education completion and transition Y In-Service Teacher Training on 

Online and Distance 

Learning Methodologies 

(COVID-19)

a) Kenya is facing a significant economic 

slowdown owing to the COVID-19 global 

pandemic b) Poverty rates in Kenya remain 

high by the standards of lower-middle-income Y TVET Technical, Vocational 

and Agricultural Training 

by TVT Institutions 

a) Despite relatively high and sustained 

economic growth,  unemployment in Nigeria 

has not declined since 1999 b) Nigeria’s poor 

economic situation and poverty has been Y In-Service Pedagogical and 

Psychosocial Training for 

Teachers

a) In Nigeria, access to education still remains 

a challenge; girls’ participation in education 

remains below that of boys across all levels, 

and the gender gap is significantly more Y In-Service In-Service Training 

Program for Teachers 

and Education Managers

a) Despite Nigeria’s commitment to free, 

compulsory, and universal basic education 

(UBE) under the Universal Basic Education Act 

of 2004, basic education continues to suffer Y In-Service In-Service Teacher 

Training Program for 

Technical Teachers 

Focusing on Technical, 

a) Nigeria continues its recovery from the 

2016 recession, sustaining an estimated 2 

percent growth rate in 2019 b) Recognizing 

the importance of human capital outcomes, 
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Y Pre-Service, In-

Service

Pre-Service and In-

Service TPD Programs 

for Edo State

a) Edo is facing significant fiscal challenges as 

a consequence of the strong hit to the 

economy due to COVID-19  b) Years of 

military rule and weak governance in the Y In-Service Life Skills and Digital 

Literacy Training for New 

and Existing Teachers

 a) Girls in Nigeria have fewer educational 

opportunities, face considerable health risks 

due to early and frequent childbearing, have 

limited access to credit and productive Y In-Service ECED Teacher 

Professional 

Development Program 

with Nutrition‐Sensitive 

a) Indonesia has made significant  progress  in  

service  delivery  and  human  development; 

gross  enrollment  has  reached 100 percent, 

83 percent, and 32 percent in primary, Y In-Service In-service Training for 

Primary and Secondary 

Teachers

a) The education sector in Indonesia is the 

fourth largest in the world) b) The 53 million 

Indonesian children enrolled in formal 

education attend either public or private Y University 

Administration

Capacity Building for 

VGU Academic Staff

a) Vietnam has experienced rapid and 

consistent growth, but widening disparities in 

the extent and depth of poverty between 

regions as well as between ethnic minorities Y In-Service Peer Coaching & Face-to-

Face Training on the 

New Curriculum

a) Vietnam has achieved universal primary 

and lower secondary education; in 2012, the 

net primary education enrollment rate was 98 

percent, with 88.5 percent of enrolled Y In-Service School Based In-Service 

TPD Programs

Vietnam's education sector has made 

considerable progress over the last two 

decades, but Vietnamese authorities are 

concerned that the education system may not Y University 

Administration

Training for University 

Lecturers and 

Researchers

 a) Despite impressive gains in access, HE fails 

to meet the demands for high-quality degree 

programs to provide the population with the 

skills and competencies needed today for Y In-Service Training for teachers, 

teaching assistants, 

parents and caregivers 

of deaf students as well 

a) Despite the remarkable national progress 

in education, the last mile reach of children 

with disabilities has fallen short; MOET 

reports that only 53,800 children with Y In-Service Online Professional 

Development Training 

on Distance Education 

and Blended Learning 

a) Multiple election cycles, regional  conflict, 

and difficult international relations have 

slowed Turkey's growth in the recent years  b) 

The  COVID‐19  outbreak  is  straining  health  Y In-Service Training of ECE 

instructors and training 

of teachers using the 

GESTAR I and II (grades 1-

a) Acre (Brazil) is a remote state that is still 

largely covered with tropical rainforest and is 

home to a diverse mix of indigenous and 

traditional communities, many of whom have Y In Service, 

TVET

i) Training of teachers in 

specific subject matters 

and on classroom 

management

a) The project will target the main challenges 

of Acre’s education system, including the 

need to increase access, especially in the area 

of early childhood education, improve the Y In-Service Ongoing In-Service TPD 

Programs 

a) Economic development remains very 

uneven across the State's ten territories, with 

Income inequality more marked in the State's 

lagging central belt and western border Y Pre-Service, In-

Service

Pre- Service and In-

Service TPD Programs 

a) In Piauí, poverty deprives a significant 

proportion of the population from adequate 

living standards & income and empowerment 

b) Piauí has the fourth highest dropout rate in 



Y In-Service In-Service Teacher 

Training in Early 

Childhood Education

a) In Brazil, municipalities are tasked with 

basic social service delivery such as pre-

primary and fundamental education (grades 1-

9), primary health care as well as some higher-Y In-Service In-Service Teacher 

Training in Upper 

Secondary Education 

Reform

a) In Brazil, the quality of education, as 

measured by international standardized 

learning tests, has improved in the last 15 

years, but remains below that of regional Y In-Service School-Based TPD 

Program for Early 

Childhood Education 

Programs

a) Egypt's Vision 2030 vision provides a 

roadmap to strengthen inclusive development 

and maximize competitive advantage b) Egypt 

has the largest education system in the Y Pre-Service, In-

Service

Pre- Service and In-

Service TPD Programs 

a) Although Bangladesh has made remarkable 

progress in the last twenty years in term of 

economic growth and social transformation, 

the number of extreme poor in Bangladesh N University 

Administration

Training for University 

Grants Commission Staff 

(UGC):  Three sets of 

training will be provided 

a) Net Enrolment Rate (NER) for primary 

education reached 98.7 percent in 2010, 

secondary enrolment has more than doubled 

since independence, and the Millennium Y University 

Administration

Training of College Staff 

on Pedagogical 

Principles

a) Improving skills and productivity are crucial 

to Bangladesh’s quest to accelerate economic 

growth and become a middle-income 

country. However,  the current skill levels of N TVET In-Service TPD Program 

for TVET Teachers

a) The development sector in Bangladesh is 

highly diverse andfragmented, and includes 

multiple service providers, including public 

(more than 20 ministries running institutes Y In-Service Pre- Service and In-

Service TPD Programs 

for Secondary Teachers

a) In the secondary education sector, 

Bangladesh has pursued a service-delivery 

strategy that adopted a public-private 

partnership (PPP) model by combining public Y Pre-Service, In-

Service

Pre-Service and In-

Service Continuous 

Professional 

Development Programs

a) NEP reflects a clear focus on addressing the 

low and uneven learning outcomes, 

particularly for key foundational skills. Among 

grade 3 students, 59 percent did not achieve Y Pre-Service, In-

Service

Pre-Service and In-

Service Continuous 

Professional 

Development Programs

a) 3. In 2009, the Government of India (GOI) 

set an ambitious goal to improve access to 

and quality of education through the Right of 

Children to Free and Compulsory Education Y University 

Administration

Specialized Training for 

Higher Education (HE) 

Faculty Members on 

Research Methods

a) Althoug 10% of all HE students in India are 

enrolled in university/colleges in MP, only 

13.1% of SC students and 7.5% of ST students 

were enrolled in Higher Education  in the age Y University 

Administration

Training and Workshops 

for University Faculty

a)Agriculture in India employs 52% of the 

labor force and is the main source of 

livelihood for 80% of the rural poor, but 

contributes only 14% to GDP and 10% to total Y University 

Administration

Training Faculty in 

Affiliated Technical 

Universities (ATU)

a) A serious concern is the low quality of 

technical skills among labor market entrants 

in engineering-intensive sectors (World Bank 

2011; World Bank 2015), since expanding Y TVET In-Service Continuous 

TPD Programs for ITI 

Staff

a) One of the unique characteristics of 

workers in Uttarakhand, which also 

contributed to the fast economic growth of 

the state, is high mobility between states. 



N TVET Skills Training Program 

for Minorities

a) Minority communities tend to have lower 

labor market outcomes than the national 

average. Muslims have the lowest labor 

market outcomes amongst all groups. They Y TVET Pre-Service and In-

Service TPD Programs in 

Vocational Institutes

a)  A striking feature of India’s labor market is 

the extremely low (31 percent) female labor 

force participation. More than 50 million of 

India’s young women are neither studying nor Y TVET Skills Development 

Training Program  

a) India’s growth and competitiveness are 

constrained by the low skill levels of its 

population. A range of surveys finds that labor 

productivity is low and that the supply of Y University 

Administration

Short-Term Training for 

Faculty to Improve 

Performance

a) In India, there are significant inequalities, 

including across states and social groups b) 

The HE system in Odisha faces several 

challenges; , the GER at 17.5 percent is low Y In-Service In-service professional 

development 

opportunities for state, 

district, sub-district, and 

a) In India, States have flexibility to undertake 

reforms in accordance with their state 

contexts through the district and sub-district 

level institutions and community-based Y TVET Competency Based 

Training Aligned to 

Pakistan National 

Vocational Qualifications 

a) The labor market in the Punjab is 

characterized by low levels of skills, high 

informality, and low female labor force 

participation b) The main challenges in the Y In-Service Training for Primary 

School Teachers and ECE

a) The focus of the Government of Pakistan 

(GoP) and development partners on investing 

in human capital is crucial given Pakistan’s HCI 

ranking is lower than the average for the Y In-Service i) In-Service Continuous 

TPD Programs for ECE 

Teachers ii) Field-Based 

Continuous TPD Program 

a) Punjab’s out‐of‐school population (6–15 

years) is over 5.5 million. Approximately 16 

percent of children of age 6–15 years have 

never attended school b) Only 47 percent of Y In-Service In-Service TPD Programs 

using Face-Face & 

Distant Learning 

Modalities

a) Pakistan has had a protracted refugee 

situation since the 1970s, hosting 5 million 

Afghans at its peak in the 1990s, and has has 

invested significantly in designing a refugee N TVET Vocational training, skills 

enhancement

a) Pakistan’s human capital is low in part due 

to the country’s high fertility rates and low 

health and educational attainment levels b) 

According to the WB Human Capital Index Y In-Service Teacher Training 

Programs on Distance 

Learning

a) As per the 18th Constitutional Amendment, 

education service delivery in Pakistan is the 

responsibility of provincial governments b)  

The COVID-19 pandemic has had an Y In-Service Training on distance 

learning strategies, and 

formative and 

summative assessment 

a) As per the 18th Constitutional Amendment, 

education service delivery in Pakistan is the 

responsibility of provincial governments b) 

The Government of Pakistan (GoP) Y In-Service An In-Service School-

Based Mentorship 

Program for Preschool, 

Primary and Secondary 

a) Nicaragua remains one of the poorest 

countries of Latin America and the Caribbean 

(LAC), but recent strong economic growth has 

contributed to notable poverty reduction b) Y In-Service In-Service TPD Program 

with 

Pedagogical/Coaching 

Support and Tailored 

a) Despite high levels of financing, deep and 

persistent disparities in access and low quality 

of education continue to be a barrier to long-

term poverty reduction and growth b) The 



Y In-Service Training of teachers and 

educational personnel 

on learner-centered 

teaching, classroom 

a) The Syrian refugee crisis has resulted in 

unprecedented social and economic 

challenges to Lebanon b) Among the 

population of Syrian refugees in Lebanon, N/A In-Service In-service training for 

managers and teachers

 NA 

Y In-Service In-Service Continuous 

TPD Program

a) As a country in fragility, conflict and 

violence (FCV), Liberia’s human development 

outcomes are among the lowest in the world  

b) Since the end of the last civil war in 2003, Y Pre-Service Pre-Service TPD Program 

with Face to Face 

Training, Online Training 

and Mentoring Program 

a) Children in Cameroon, who begin school at 

age 4, can expect to complete 9.1 years of 

schooling by age.However, when years of 

schooling are adjusted for quality of learning, Y In-Service In-Service TPD Programs 

on Content and 

Pedagogy

a)Ecuador has seen significant improvements 

in school attendance at all levels between 

2007 and 2013 b) However, only 23 percent 

of children ages 3 and 4 were enrolled in early Y In-Service Traditional group 

training, in-classroom 

training, peer learning 

and the modeling of 

a)  Social violence is affecting family 

structures and patterns of caregiving, 

hindering children’s development, and 

leading to negative long-term impacts on Y In-Service In-Service TPD Program 

for ECE Teachers

a) A recent assessment of cognitive and non- 

cognitive skills among children aged 4 to 6 

found that between 25 percent and 40 

percent exhibited low levels of development. 



Project Development Objective (PDO)

To (i) improve the teaching and learning of 

mathematics and science in general secondary 

education, and (ii) enhance the relevance of TVET 

in priority sectors at secondary and tertiary To (a) improve the quality of learning in primary 

education; and (b) strengthen sector management

To lower the burden of school fees on households 

and increase access to primary schooling in the 

selected provinces; and to strengthen core 

education systemsTo assist the Government of Ethiopia in improving 

internal efficiency, equitable access, and quality in 

general education

To maintain students' learning during school 

closures in response to the COVID-19 pandemic and 

after school re-openings, and to enable education 

system recovery and resilienceTo improve early grade mathematics competency 

and strengthen management systems at school and 

national levels

To improve early grade mathematics competency 

and strengthen management systems at school and 

national levels

To improve student learning in secondary 

education and transition from primary to secondary 

education in targeted areas

To enhance access to online and distance learning 

for all students in primary and secondary schools 

and facilitate a smooth transition in the return to 

school for targeted vulnerable studentsTo enhance opportunities for employment and 

access to socio-economic services, while improving 

the public expenditure management systems in the 

participating statesTo support: (a) need-based teacher deployment; 

(b) strengthening education systems

To increase equitable access for out-of-school 

children and improve literacy in focus States, and 

strengthen accountability for results in basic 

education in NigeriaTo enhance the capacity of the Nigerian skills 

development system to produce relevant skills for 

the formal and informal sectors
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To improve the teaching and learning processes in 

basic education and expand access to quality digital 

skills and entrepreneurship development programs 

for youth in Edo StateTo improve secondary education opportunities 

among girls in targeted areas in participating states

To increase the simultaneous utilization  

of nutrition interventions by 1,000‐day households 

in priority districts

To improve the management of primary and 

secondary education services under the Ministry of 

Religious Affairs (MoRA)

To develop an autonomous research-based 

university to demonstrate a new policy framework 

on governance, financing, and quality in Vietnam’s 

higher education systemTo raise student learning outcomes by: (i) revising 

and implementing the curriculum following a 

competency-based approach; and (ii) improving the 

effectiveness of instruction by creating and To strengthen teacher education institutions to 

enhance teacher and principal effectiveness 

through improved continuous professional 

developmentTo improve research, teaching, and institutional 

capacity at selected autonomous universities and 

strengthen the national higher education 

management systemTo increase access for deaf children to Vietnamese 

sign language-based primary education in selected 

schools within the participating provinces and 

improve their learning outcomesTo enhance the capacity of the education system to

 provide e‐learning  

equitably to school‐age children during and followi

ng the COVID‐19 pandemic and future shocksTo improve outcomes in economic opportunity, 

health and education for target populations in 

urban and rural areas

To improve outcomes in economic opportunity, 

health and education for target populations in 

urban and rural areas

To support: (i) increase food security and access to 

productive infrastructure and markets for family 

agriculture; (ii) improve the quality of, and access 

to, health, education and public security services; To (a) reduce dropout of students in public 

secondary education; (b) increase access to 

diagnosis and treatment for patients with chronic 

diseases; (c) expand the registration of 



To improve social service delivery in the 

Municipality of Salvador, emphasizing 

improvements in health care system efficiency, 

education quality, and social assistance To strengthen the capacity of the state secretariats 

of education to implement the upper secondary 

reform, prioritizing vulnerable schools, and to 

increase the Index of Basic Education Development To improve teaching and learning conditions in 

public schools

To improve equitable access, retention and 

completion in quality primary education for out-of-

school children in selected under-served areas

To improve the quality and relevance of the 

teaching and research environment in higher 

education institutions through encouraging both 

innovation and accountability within universities To strengthen the strategic planning and 

management capacity of the college education 

subsector and to improve the teaching and learning 

environment of participating collegesTo strengthen Training Institutions to improve 

training quality and employability of trainees, 

including those from disadvantaged socio-

economic backgroundsTo improve student outcomes in secondary 

education and the effectiveness of the secondary 

education system

To improve the quality of and enhance equitable 

access to education from preprimary to grade 5

To improve the effectiveness of elementary school 

teachers in Bihar

To improve student outcomes especially of 

disadvantaged groups in selected higher education 

institutions and to increase the effectiveness of the 

higher education system in Madhya PradeshTo support Participating Agricultural Universities 

and ICAR in providing more relevant and higher 

quality education to Agricultural University 

studentsTo enhance quality and equity in participating 

engineering education institutes and improve the 

efficiency of the engineering education system in 

focus statesTo improve the quality and relevance of training at 

priority Industrial Training Institutes (ITIs) and to 

increase the number of labor-market-relevant 

workers through short-term training in 



To improve completion of secondary education and 

market-driven skills training for targeted youth 

from Minority communities

To improve access to quality and market-driven 

vocational training provided in ITIs and 

apprenticeships

To enhance institutional mechanisms for skill 

development and increase access to quality and 

market-relevant training for the workforce

To improve the quality of and students’ equitable 

access to selected institutions and enhance 

governance of the higher education system in 

OdishaTo improve the quality and governance of school 

education in selected states

To improve the quality, labor market relevance of, 

and access to skills training programs in priority 

sectors in the Punjab

To increase school enrollment and retention in 

project supported schools, with a special focus on 

girls’ participation, and to develop mechanisms for 

information collection and use for improved To support Punjab province to improve school 

participation, completion, and teachinglearning 

practices with a particular focus on low-performing 

districtsTo improve availability, utilization, and quality of 

primary healthcare services and elementary 

education services in Selected Districts of Khyber 

PakhtunkhwaTo (i) strengthen CRVS, health and education 

systems essential for HC accumulation; (ii) 

recognize the contribution of women to economic 

productivity; and (iii) improve national safety nets To (i) respond to school disruptions caused by the 

COVID-19 pandemic; (ii) recover access and 

improve education quality; (iii) enhance sector 

resilience through better coordination with a focus To strengthen federal and provincial capacity in the 

education sector to: (i) respond to and recover 

from the COVID-19 crisis in the short term; (ii) lay 

the foundations for resilience to face future crises To improve (a) teacher practices for participating 

teachers in preschool, primary and secondary 

education nationwide, and (b) physical learning 

conditions in targeted schoolsThe objectives of the Project are to improve (a) SE’s 

institutional capacity for preschool

management; (b) teaching practices of preschool 

teachers and Educators; and (c) physical learning



The Program Development Objective is to promote 

equitable access to education services, enhance 

quality of student learning, and strengthen the 

education systems in Lebanon’s education sector in The project’s development objective is to support 

the implementation of the BESRA which in turn 

aims to contribute to the achievement of the 

Philippines’ basic education goal of improving The Project Development Objective (PDO) is to 

improve equitable access to, and quality of, 

secondary

education.The PDO is to increase equitable access to quality 

41 general secondary education and market-

relevant  skills development programs, with a focus 

on girlsThe Project Development Objective (PDO) is to 

increase enrollment in early education and improve 

the persistence rate in lower secondary education 

and upper secondary education in the targeted (i) improve ECCE teaching practices nationwide; (ii) 

upgrade physical learning environments of selected 

ECCE Centers; and (iii) strengthen MINEDUCYT’s 

institutional capacity for educational assessment.improve the teaching practices and the learning 

environment in early and primary education, as 

well as the internal efficiency in primary education, 

all in Full-Time Schools, and to strengthen the 



Project Components

Component 1: Improve the teaching and learning of mathematics and science in general secondary 

education (US$101.2 million)

   Subcomponent 1.1. Development of secondary education strategic framework and strengthening 

of mathematics and science curricula for secondary education with improved teaching and learning Component 1: Quality of Learning in Primary Education (US$65.5 million)

   Subcomponent 1.1. Strengthening the ECE system for Quality Service Provision (US$2.2 million)

   Subcomponent 1.2. Enhancing Teacher Effectiveness (US$27.2 million)

   Subcomponent 1.3. Supporting the supply chain of learning and teaching materials (US$36.1 Component 1: Enabling Free Access for All (US$410 million)

Component 2: Laying the Foundations for Quality (US$290 million)

Component 3: Strengthening Systems for Results (US$100 million)

   Subcomponent 3.1. Strengthening Critical Systems  IPF Technical Assistance

Component 1: Enhanced capacity for delivering sustained results (US$0.5 million)

   Subcomponent 1.1. National policy framework for preprimary education (US$0.25 million)

   Subcomponent 1.2. ICT for education (US$0.25 million)Component 1: Maintaining learning trajectories and safety during school closure (US$3.59 million)

   Subcomponent 1.1. Remote Learning

   Subcomponent 1.2. Communication

Component 2: Supporting readiness for school reopening and mitigating learning loss (US$10.76 Component 1: Improvement of early grade mathematics competency (US$34.5 million)

Component 2: Strengthening School Management and Accountability (US$38.8 million) 

Component 3: Strengthening Capacity for Evidence-based Policy Development at National Level 

(US$ 10.8 million)Component 1: Improvement of early grade mathematics competency (US$4.0 million)

   Subcomponent 1.6. Support national rollout of an integrated EGM and EYE CBC training program

Component 2: Strengthening school management and accountability (US$4.0 million)

   Subcomponent 2.5. Integrate good school management practices and accountability mechanisms Component 1: Improving quality ofteaching in targeted areas(US$36 million)

   Subcomponent 1.1. Reducing teacher shortage (US$8 million)

   Subcomponent 1.2. Enhancing teacher professional development (US$15 million)

   Subcomponent 1.3. Provision of textbooks (US$13 million)Component 1: Expanding existing remote learning opportunities for learning continuity for all 

students in basic education (US$6.25 million)

   Subcomponent 1.1. Support Acccess and Delivery of inclusive Online Content to all students in 

primary and secondary school (US$3.75 million)Component 1: Youth Employment and Access to Socio-Economic Services (US$126.84 million)

   Subcomponent 1.1. Youth Employment through small public works contracts and institutional 

strengthening (US$71.73 million) 

   Subcomponent 1.2. Grants to technical, vocational and agricultural training institutions (US$34.38 Component 1: Results-based Support to the Education Sector Program of Participating States (US$0 

million)

Component 2: Technical assistance (US$19.7 million)

   Subcomponent 2.1(a). Technical Assistance – Improving Education Quality in Anambra, Bauchi, Results Area 1: Increasing equitable access for out-of-school children in focus states

Results Area 2: Improving literacy in focus states

Results Area 3: Strengthening accountability for results

Component 1: Incentivizing Partnerships with Industry for Enhanced Quality and Labor-Market 

Orientation of Public Technical Colleges (US$88 million)

Component 2: Improving Skills Formation in the Informal Sector (US$26 million)

Component 3: Increasing the Availability of Competent and Motivated Technical Teachers and 
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Results Area 1: Accelerated improvement of the teaching and learning processes in basic education 

through technology and innovation

   SRA 1.1. Strengthened governance and institutional framework

   SRA 1.2. Improved teacher development and curriculumComponent 1: Creating Safe and Accessible Learning Spaces (US$315 million)

   Subcomponent 1.1. Creating new safe learning spaces in secondary schools (US$180 million)

   Subcomponent 1.2. Improving existing infrastructure in secondary schools (US$135 million)

Component 2: Fostering an enabling environment for girls (US$140 million)Results Area 1: Strengthening national leadership

Results Area 2: Strengthening delivery of national sector programs

   DLI 4 (US$32 million): Priority District delivery of nutrition‐sensitive professional development 

program for ECED teachersComponent 1: Nationwide implementation of electronic school-based performance budgeting 

system and grants to schools (US$125.0 million)

   Subcomponent 1.1. Support the measurement of the achievement of the NES for MoRA schools 

(US$15.6 million)Component 1: Policy and regulatory framework (US$6.2 million)

   Subcomponent 1.1. Governance mechanisms, regulations, and procedures

   Subcomponent 1.2. Financial Management and Sustainable Financing

   Subcomponent 1.3. Institutional Quality ManagementComponent 1: Curriculum Development (US$17.5 million)

   Subcomponent 1.1. Curriculum Development

   Subcomponent 1.2. Curriculum Implementation

Component 2: Development and Dissemination of Aligned Textbooks (US$21.6 million)Results Area 1: Improved capacity of Lead Teacher Training Universities and central teacher 

management units to enhance teacher and principal education effectiveness

   DLI 1: Institutional capacity of LTTUs to support the new Continuous Professional Development 

system for teachers and principals enhancedComponent 1: Improved research, teaching, and institutional management capacity at three 

selected autonomous universities (US$140 million)

   Subcomponent 1.1. Hanoi University of Science and Technology (US$45.0 million)

   Subcomponent 1.2. Vietnam National University of Agriculture (US$50.0 million)Component 1: VSL-based material development for primary education (US$0.45million)

Component 2: Training of teachers, parents/caregivers and deaf mentors (US$1.15 million)

   Subcomponent 2.1. Development of Training Materials (US$0.2 million)

   Subcomponent 2.2. Output-Based Aid (OBA) subsidy for Delivery of Training (US$0.95 million)Component 1: Emergency Connectivity and IT Infrastructure for Education in Emergencies (US$98 

million)

   Subcomponent 1.1. COVID‐19 School Closure Response (US$2.8 million)

   Subcomponent 1.2. Resilient Digital Education System (US$91.2 million)Component 1: Basic services for isolated communities (US$15.5 million)

   Subcomponent 1.1. Expansion of access to basic education services (US$8.1 million)

   Subcomponent 1.2. Improvement and expansion of basic health services (US$5.5 million)

   Subcomponent 1.3. Implementation of sustainable agro-forestry production systems (US$1.9 Component 1: Basic Services for Isolated Communities (US$73.8 million)

   Subcomponent 1.1. Expansion of access to basic education services (US$12.6 million)

   Subcomponent 1.2. Improvement and expansion of basic health services (US$4.0 million)

   Subcomponent 1.3. Implementation of sustainable agro-forestry production systems (US$2.6 Component 1: Sustainable Regional Development (US$180.3 million)

   Subcomponent 1.1. Strategic Investments and Local Governance Strengthening (US$98.7 million)

   Subcomponent 1.2. Productive, Social and Environmental Subprojects (US$81.6 million)

Component 2: Improving Public Services (US$116.9 million)Component 1: Provision of support for the implementation of EEPs in the following areas: (a) public 

secondary education, (b) health care for patients with chronic diseases, (c) water resources 

management, (d) land management and (e) rural productive chains (US$105 million)

   Subcomponent 1.1. Improving retention in public secondary education (US$58.3 million)



Component 1: Support for Strategic Actions to Improve Social Service Delivery (US$120 million)

   Subcomponent 1.1. Health

   Subcomponent 1.2. Education

   Subcomponent 1.3. Social AssistanceResults Area 1: Support the implementation of the new curriculum

   DLI 5: Number of States that have trained at least 40% of school principals and school 

coordinators in the New State Curriculum

Results Area 2: Promoting the expansion of full-time schoolsComponent 1: Improved Early Childhood Education (US$100 million)

   Subcomponent 1.1. Increased access to KG

   Subcomponent 1.2. Improved quality of KG education

Component 2: Effective Teachers and Education Leaders (US$100 million)Component 1: Increasing equitable access (US$111.8 million)

   Subcomponent 1.1. Grants and Allowances

   Subcomponent 1.2. ROSC Pilot in Urban Areas

Component 2: Enhancing education quality (US$10.6 million)Component 1: Promoting Academic Innovation (US$46.9 million)

   Subcomponent 1.1. Financing to cover the shortage of funds for the 1st and 2nd rounds AIF 

(US$4.8 million)

   Subcomponent 1.2. Third additional round of AIF under Windows 1, 2, 3 and three rounds of AIF Component 1: Strengthening Strategic Planning and Management Capacity (US$48.0 million)

   Subcomponent 1.1. Development of a Strategic Plan for the College Subsector

   Subcomponent 1.2. Improvement of the Teacher Management System

Component 2: Improving Teaching and Learning Environment in Participating Colleges (US$42.0 Component 1: Improve the Quality and Relevance of Training (US$75.7 million)

   Subcomponent 1.1. Window I: Support to Public and Private Institutions Offering Diploma 

Programs

   Subcomponent 1.2. Window II: Support to Public and Private Institutions Offering Short-Term Results Area 1: Enhanced quality of secondary education

   DLI 3: Improved teaching/learning in Bangla, English, mathematics, and science

Results Area 2: Improved equitable access and retention

Results Area 3: Strengthened governance and management Results Area 1: Quality

   DLI 3: Teacher education and continuous professional development 

Results Area 2: Equitable access and participation 

Results Area 3: Management, governance, and financingResults Area 1: Developing high quality teacher education institutions for improved program 

delivery

Results Area 2: Certification of unqualified elementary school teachers and their continuous 

professional developmentComponent 1: Grants Support to HEIs (US$270 million)

   Subcomponent 1.1. Institutional Development Grants to HEIs (US$200 million)

   Subcomponent 1.2. Establishment of Centers of Excellence in existing colleges and university 

departments (US$70 million) Component 1: Support to Agricultural Universities (US$73.2 million)

   Subcomponent 1.1. Support to AUs (US$34.7 million)

   Subcomponent 1.2. Centers for Advanced Agricultural Science and Technology – CAASTs (US$23.1 

million)Component 1: Improving Quality and Equity in Engineering Institutes in Focus States (US$159 

million)

   Subcomponent 1.1. Institutional Development for Participating Institutes

   Subcomponent 1.2. Widening Impact through ATUsComponent 1: Improving the Quality and Relevance of ITI Training (US$46.0 million)

   Subcomponent 1.1. Comprehensive improvement of quality and relevance of priority ITIs

   Subcomponent 1.2. Professional development of ITI teachers and staff 

   Subcomponent 1.3. Strengthening industry linkages 



Component 1: Results Based Financing for Increased Education Attainment and MarketDriven 

Training (US$45 million)

Component 2: Technical Assistance for Implementation of the Nai Manzil Scheme (US$5 million)

Results Area 1: Improved Performance of Industrial Training Institutes

Results Area 2: Increased Capacities of State Governments to Support Industrial Training Institutes 

and Apprenticeship Training

Results Area 3: Improved Teaching and LearningResults Area 1: Institutional Strengthening at the National and State Levels for Planning, Delivering, 

and Monitoring High-quality Market Relevant Training

   DLI 4: Number of trainers and assessors trained/ retrained with the new CPD modules

Results Area 2: Improved Quality and Market Relevance of Skills Development ProgramsResults Area 1: Improving quality of and students’ equitable access to selected institutions

Results Area 2: Enhancing governance of the higher education system

Technical Assistance (IPF US$5 million) 

Results Area 1: National Component

   Improving and tracking secondary school completion rates

   Fostering reforms in governance and monitoring improvement in states’ governance scores 

through the SIGsComponent 1: Improving and Expanding Market-Relevant Skills Training (US$46 million)

   Subcomponent 1.1. Support to effective registration and certification of the skills training sector

   Subcomponent 1.2. Strengthening the P-TEVTA as a skills training provider

   Subcomponent 1.3. Competency-based skills training and assessmentComponent 1: Access and Equity (US$6.5 million)

   Subcomponent 1.1. Expanding access through community school mechanisms

   Subcomponent 1.2. Supporting students’ transition to higher levels of education

Component 2: Quality and Increased Accountability (US$0 million)Component 1: Improved Access, Quality, and Education System Management (US$289.89 million)

   Subcomponent 1.1. Education Voucher Scheme (EVS)

   Subcomponent 1.2. Public-Private Partnerships in Education

   Subcomponent 1.3. Stipends for Secondary School GirlsComponent 1: Improving Delivery of Quality Primary Health Care Services (US$77.2 million)

   Subcomponent 1.1. Improving delivery of quality primary health care services (US$61.2 million)

   Subcomponent 1.2. Human Resources for Health Capacity Building (US$4.3 million)

   Subcomponent 1.3. Strengthening Governance and Management (US$11.7 million)Pillar A: Strengthening CRVS, health and education systems essential for HC accumulation

   Improving quality of civil registration and vital statistics

   Improving quality of primary health care and increasing the sustainability of national 

immunizationResults Area 1: Response, Recovery and Resilience: Enhanced targeting of COVID-19 education 

response

Results Area 2: Improved learning opportunities for OOSC and at-risk students

   DLI 9. Implementation of teacher training programs on distance learning, accelerated programs Component 1: Response (US$6.5 million)

   Subcomponent 1.1. Ensuring Learning Continuity

   Subcomponent 1.2. Protecting students’ and teachers’ health, safety, and wellbeing

   Subcomponent 1.3. Designing and Implementing Distance Learning Competency Standards and Component 1. Improving Teacher Practices for Participating Teachers in Preschool, Primary and 

Secondary Education Nationwide (US$24 million). This Component seeks to introduce innovative 

mechanisms to improve teacher quality through two subcomponents Subcomponent 1.1. 

Improving teacher practices for participating teachers nationwide (US$22.2 million) Subcomponent Component 1: Strengthening SE’s Institutional Capacity for Preschool Management (US$5.750 

million, including US$3.665 million in Disbursement‐Linked Indicators – DLIs) Subcomponent 1.1. 

Development and implementation of the PEM to improve the quality of preschool education. 

Subcomponent 1.2. Promotion of community participation in preschool education (US$0.715 



Component 1. Equitable Access.- Outcome A: Outcome A: Enhanced access to, and

demand from, children, youth, and their caregivers for equitable formal or regulated

non formal education. Component 2.Enhanced Quality- Outcome B: Enhanced quality of education 

services and learning environments provided, to ensure grade-appropriate learning outcomes for Component 1: Translation of system-level policies into actions (AUD21.15m.) through

(A1) providing funding for short to medium term technical assistance (TA), to translate

policy ideas on reform into action plans and to build the capacity of key DepEd managers to 

implement and manage change in line with DepEd reforms (AUD0.52m); (A2) capacity building in Component 1: Improving access and learning environment at the senior secondary level (US$14.4 

million equivalent) Sub-component 1.1: Improving access to senior secondary schools (US$8.03 

million equivalent) Sub-component 1.2: Supporting school expansion, rehabilitation and renovation 

using a community empowerment approach (CEA) (US$6.37 million equivalent) Component 2: Component 1: Support to general secondary education sector (US$50 million equivalent)  

Subcomponent 1.1: Improving the quality of the learning environment in general secondary 

education (US$40 million equivalent).  Subcomponent 1.2: Strengthening the capacity of head 

teachers and new teachers (US$10 million equivalent) . Component 2: Support to skills Component 1. Improving school services in targeted circuits (Total: US$196.8 million, Bank:

US$174.5 million). Sub-Component 1.1. Infrastructure, Equipment and Furniture for Schools Hubs 

(Bank: US$ 159.5 million). Sub-Component 1.2. Professional Development for Teachers and 

Principals (Bank: US$8.5 million). Sub-Component 1.3. Academic Management System at School Component 1: Develop and Implement the CRECER JUNTOS Early Childhood Education Quality 

Model (estimated financing: US$20 Million).  Component 2: Strengthen the ECCE Workforce’s 

Development (estimated financing: US$50 Million). Component 3: Upgrade ECCE Physical Learning 

Environments (estimated financing: US$150 Million - TBC). Component 4: Strengthen MINEDUCYT Component 1. Early education. (Total: US$6.56 million; Bank: US$5.53 million; Counterpart: 

US$1.03 million)  Subcomponent 1.1 Access to Early Education. (Total: US$4.00 million; Bank: 

US$3.53 million; Counterpart: US$0.47 million).  Subcomponent 1.2 Quality Improvements in Early 

Education. (Total: US$2.56 million; Bank: US$2.00 million; Counterpart: US$0.56 million).  



TPD-related Indicators/DLIs Use of ICT Impact 

Evaluation 

Embedded

COVID-19 

Response

1. Number of handbooks distributed nation-wide 

to secondary teachers teaching math and science;

2. Renewed curricula for general secondary 

teaching of mathematics and science developed 

Y N N

1. Teacher training: Revised teacher training 

policy and budgeted strategy (for both pre- and in-

service training) (Yes/No); 

2. Establishment of the teacher training 

N Y N

No specific indicators, but the Project will support 

the MEPST to review and strengthen its policies 

on capacity building plans for teachers 

(nationwide).

Y N N

1. Improved teachers’ instructional activities at 

grade 1, 2, 7, and 8 (DLI 5); 

2. % of Phase 1 schools are visited by cluster 

supervisors and key teachers at least three times 

N N N

1.  Number of teachers trained by the project to 

provide accelerated programs to mitigate loss of 

learning during school closure (COVID-focus).

Y N Y

1. Number of teachers trained in EGM;

2. Number of classroom observations conducted 

under the project.

N N N

1. At least 4000 teachers in grades 1, 2 and 3 

trained in using the KEYA-MLP training manual 

(DLI 2);

2. At least 2,450 teachers teaching in schools for 

N Y N

1. Share of science, mathematics, and English 

teachers in grades 7 and 8 and Forms 1–4 (upper 

primary and secondary) in targeted sub-counties 

that are certified based on Teacher Professional 

Y Y N

1. Number of teachers trained in using remote 

learning methodologies (online and distance 

learning methods) (COVID-focus).

Y N Y

No specific indicators, but mentioned grants to 

technical, vocational and agricultural training 

institutions that provide training of trainers and 

remedial courses for teachers.

Y Y N

1. Number of teachers trained in psychosocial 

pedagogy.

N N N

1. Number of teachers trained with teacher guides 

that follow textbooks under the primary 1-3 

literacy program in focus states (DLI 2).

Y Y N

1. Technical teachers and instructors participating 

in supported in-service skills upgrading programs 

(at least 20 percent female);

2. Number of technical teachers and instructors 

Y Y N

Teacher Professional Develeopment Details Additional Details



1. Quality of teaching practices in public primary 

and JSSs (as measured through EdoBEST lesson 

observation instrument using a composite score);

2. Number of Junior Secondary teachers trained in 

Y Y Y

No specific indicators, but the PAD mentions: 1) 

Capacity building for secondary computer 

teachers to use technology for remote teaching, 

enhance their digital literacy skills and capacity on 

Y Y Y

1. Priority Districts delivery of nutrition‐sensitive 

professional development program for ECED 

Teachers (DLI 4).

Y Y N

1. New in-service training materials for peer 

learning groups developed and made accessible 

(for primary and secondary teachers);

2. Number of primary and secondary teachers and 

Y Y N

No specific indicator, but the PAD mentions about 

workshops for VGU academic staff to develop 

curricula and teaching approaches based on 

research-lead and outcome-based models and the 

Y N N

1. Teacher preparedness for new curriculum 

(percentage of teachers certified for new 

curriculum after taking online training);

2. Numer of Curriculum Champions;

N N N

DLI 1: Institutional capacity of LTTUs to support 

the new Continuous Professional Development 

system for teachers and principals enhanced;

DLI 2: Systems are in place to: (i) measure 

Y N N

No specific indicators, but the PAD mentions a) 

Increase lecturers/researchers’ exposure to 

international research community through 

exchange programs, short- term training, 

Y N N

1. Number of teachers and teaching assistants 

trained in deaf education and VSL.

Y Y N

1. Number of digital materials for teachers 

prepared  by EdTech Innovation Hub;

2. Number of teachers completed training  related 

to blended learning pedagogy on  professional 

Y Y Y

No specific indicators, but the PAD mentions a) 

Expension of CPD to imrpove quality of the last 

years of fundmental education (grades 5 -8); b) 

Training of ECD instructors; and c) Training of 

Y Y Y

1. Training of at least 80% of staff at the central 

level of the participating Secretariats in programs 

for improving

managerial capacity.

N N N

No specific indicators, but the PAD mentions a) 

Training of teachers for applying the new 

curriculum (for fundamental education: Gr 1-9, 

secondary education: Gr 10-12, and adult 

Y Y Y

No specific indicators, but the PAD mentions 

providing initial and in-service training to 

teachers, and pedagogical coordinators to support 

expansion of full-time school (to add additional 18 

N Y Y



1. Percentage of early-year fundamental 

education teachers trained in in-service teacher 

training.

Y N Y

 DLI 5: Number of States that have trained at least 

40% of school principals and school coordinators 

in the New State Curriculum (secondary)

Y Y N

1. Diagnostic study of KG teaching practices;

2. Developed and implemented Continous 

Professional Development (CPD) framework (KG-

G12);

Y Y N

1. Number of teachers trained under the project 

(primary level).

Y Y N

- Y Y N

1. Number of teachers and managers in Honours 

and Masters colleges trained in subject and 

pedagogical training under the Project.

Y N N

- Y Y N

1. Cumulative number of teachers and institution 

heads trained (pre-service, in-service and CPD) in 

Grades 6-12;

2. Number of targeted schools with additional 

Y Y N

 DLI 3: Teacher education and continuous 

professional development at primary level (e.g. 

teachers recruited or trained).

Y Y N

DLI 3: Quality Improvement Training of 

unqualified teachers and professional 

development of all teachers through ICT solutions 

(elementary level).

Y Y N

Number of HEIs Faculty trained in relevant areas 

coordinated by SIHETR.

Y Y N

No specific indicators, but the PAD mentions 1) 

providing Institutional Development Grants to 

support faculty development including training; 

and 2) increasing collaboration among Indian AUs 

Y Y N

1. Number of faculty trained in either their subject 

domain, pedagogy, or management in 

participating institutes.

N Y N

1. Percentage of teachers and staff in all public 

Industrial Training Institutions who receive at 

least 1 annually-held professional training 

programs.

N Y N



- Y Y N

1. Number of teachers who have completed 

preemployment or in-service distance 

learning/blended modules (industrial TVET).

Y Y N

DLI 4. Number of trainers and assessors 

trained/retrained with the new CPD modules 

(TVET).

Y Y N

1. Number (cumulative) of faculty and 

administrators in degree colleges and state 

universities who completed a short-term training 

program.

N N N

1. Percentage of teachers trained in ECE, and early 

reading and numeracy

2. Strengthened in-service teacher training 

(cumulative) and teacher knowledge in selected 

Y Y N

No specific indicators, but the PAD mentions that 

instructors would be trained on how to deliver 

their course using the Competency-Based Training 

and Assessment (CBTA) approach (TVET).

Y Y Y

1. Number of teaching staff trained in the project 

specific schools (primary and secondary).

Y N N

1. Quality score of primary teaching-learning 

practices (based on classroom observation);

2. Number of districts in which at least 85% of 

primary public schools are covered by 

Y Y Y

1. Number of existing and newly recruited 

teachers trained during the course of the project 

in targeted districts (elementary level).

Y N Y

- N Y N

1. Implementation of teacher training programs 

on distance learning, accelerated programs and 

formative assessment (COVID-focus) (DLI 9);

2. Implementation of distance teacher coaching 

Y N Y

1. Number of teachers trained to provide 

accelerated programs to mitigate loss of learning 

during school closure (COVID-focus).

Y N Y

a) Number of participating primary and secondary 

education teachers with improved teaching

practices;

(b) Percentage of preschool teachers with desired 

N Y N

Participating preschool teachers and Educators 

with satisfactory teaching practices

N Y N



DLI#3 Teacher performance measured and

evaluated 

Y Y N

Teaching and learning materials linked to 

systematic in-service training for managers and 

teachers and teacher upgrading

Y N N

Increase in public and community SSSs with a 

qualified teacher each in Math, Science and 

English (percentage)

Y Y N

- Y Y N

- Y Y N

Number of in-service Kindergarten teachers with 

improved teaching practices nationwide. 

N N N

i) Increase in the teaching practices score in FTS 

based on class observation. ii.  Increase in the 

teaching practices score in FTS based in self 

reports

Y Y N



Net Project 

Commitment ($M)

LenInst 

Type

PforRWithIPF

Component

200 IPF N/A

100 IPF N/A

800 IPF N/A

300 PforR Y

14.85 IPF N/A

88.4 IPF N/A

9.475 IPF N/A

200 IPF N/A

10.8 IPF N/A

200 IPF N/A

100 IPF N/A

611 PforR Y

200 IPF N/A

Additional Details



75 PforR Y

500 IPF N/A

400 PforR Y

250 IPF N/A

180.4 IPF N/A

77 IPF N/A

95 PforR N

155 IPF N/A

3 IPF N/A

160 IPF N/A

120 IPF N/A

150 IPF N/A

360 IPF N/A

120 IPF N/A



125 IPF N/A

250 PforR N

500 IPF N/A

130 IPF N/A

125 IPF N/A

100 IPF N/A

100 IPF N/A

520 PforR N

700 PforR N

250 PforR Y

300 IPF N/A

82.5 IPF N/A

201.5 IPF N/A

74 IPF N/A



50 IPF N/A

125 PforR N

250 PforR Y

119 PforR N

500 PforR Y

50 IPF N/A

10.49 IPF N/A

300 IPF N/A

200 IPF N/A

500 DPF N/A

200 PforR N

19.85 IPF N/A

55 IPF N/A

30 IPF N/A



100 PforR N/A

N/A N/A N/A

47 IPF N/A

125 iPF N/A

178 IPF N/A

250 IPF N/A

40 IPF N/A






















































































































































































































